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Policy Document for History

Safe: A Supportive school helping children Achieve and Flourish on a Foundation of Excellence

Approved by:    Governing body                                                                                               

Last reviewed by on:     Sept 2025                                                                       

Next review due by:  Sept 2026
This policy is reviewed by the full governing body.

We have shared this rationale of our curriculum across the school with parents, children, governors and all staff.

Purpose:
The purposes of this policy are to:

•
Highlight the importance and value our school attaches to pupils being enthused about learning History and developing as young historians themselves;

•
Recognise and establish an entitlement to learning and teaching in History for all of our pupils as a statutory educational requirement;

•
Make explicit our expectations in terms of subject outcomes and standards for pupils in History as they progress through the school Year 3 – Year 6;

•
Ensure sequencing and progression in terms of subject substantive and disciplinary knowledge, conceptual development and the acquisition of increasingly sophisticated subject language, vocabulary and key terms;

•
Clarify how we will assess the performance of our pupils in History in relation to clearly identified end points of learning as they progress through the school;

•
Detail the approach to learning and teaching History our school has adopted through key question led and carefully structured enquiries which enable our pupils to understand how historians construct knowledge and develop narratives;

•
Provide an overview of how standards in History will be monitored and evaluated and professional development needs of colleagues identified.
Curriculum vision:
The study of History supports our pupils to build a temporal awareness and a developing sense of identity as they come to understand their place in the story of human development. As a school we recognise that engaging children and young people in investigating questions about people and events in the past helps them to better understand their lives today, the contested nature of knowledge and prepares them for the future as more informed citizens. Engaging our pupils with a relevant, exciting and challenging History curriculum which inspires curiosity and is appropriate for preparing them for an adult life in the 21st century is essential since it:

•
Helps them to understand the complexity of people’s lives, the process of change, the diversity of societies and relationships between different groups, as well as some of the challenges of their time;

•
Develops skills of critical thinking which means making reasoned judgements that are logical and well thought out and not merely accepting arguments and conclusions as they are presented but having a healthy, discerning and questioning attitude about new information;

•
Supports them to appreciate that all knowledge is socially constructed and its objectivity and reliability is therefore open to critiquing through asking perceptive questions, weighing evidence, sifting arguments and developing perspective and judgement;

•
Helps to build a sense of identity and belonging on a personal, cultural, national and global level as pupils come to appreciate the diversity of human experience and consequently understand more about themselves and as members of society;

•
Enables pupils to understand core concepts such as cause and consequence, similarity and difference, continuity and change, change and progress/regression, significance, evidence, chronology, empathy, context, diversity, perspective, interconnectivity and validity which have broad relevance and significance in the modern world.
With this in mind, we have established a school curriculum (Appendix 1) as an entitlement for all pupils that is:

Curriculum Intent:
· Aspirational in terms of instilling in our pupils a desire to achieve the highest levels of success through providing them with the opportunities to excel in terms of their acquisition of long lasting knowledge and understanding and mastery of core historical skills.  Such high aspirations are clearly identifiable in the progressive and increasingly challenging objectives of the scheme of work of each enquiry, which define clearly what the pupils will know, understand and be able to do.  (Appendix 2))
· Coherent, logical, and broad and balanced in terms of the areas of subject content.  We have selected areas to learn which reflect the guidance and demands of the National Curriculum.  We have ensured that content coverage includes both in depth investigations of the events of specific periods in the past as well as overview enquiries which give a greater sense of the chronology of continuity and change.   We have ensured that content includes representative investigations of British history spanning the period from the Stone Age to the Norman Invasion of 1066 along with enquiries which focus on the achievements of ancient civilizations including the Ancient Egyptians, The Ancient Greeks and Islamic Civilizations. 
· Sequenced to ensure that pupils can build on prior knowledge and understanding as they      tackle more complex and demanding enquiries. For example, in Year 4 we the children learn the concept of invasion through the Romans, Anglo-saxons and Vikings to then build on that with the challenging demands of The Battle of Britain.
· Relevant in terms of the careful consideration that has been given to the historical enquiries that extend the knowledge and understanding of pupils beyond 1066  taking into account the periods of history taught in KS3, in order to give the children some prior knowledge before starting secondary school.   We teach Henry VIII, the salty sea dogs of Elizabeth I and the significance of the Battle of Britain.   Finally, our curriculum focuses in on the local area, teaching the impact the railways has had on the rise of Barrow, specifically through the Victorian Era. 
·       Progressively challenging  Year 3 through Year 6 both in terms of the complexity of the subject knowledge we want our pupils to acquire and also the disciplinary thinking skills we support them to master and apply to ensure they understand the significance of that knowledge. These anticipated outcomes in knowledge and understanding and skills’ acquisition are detailed in the objectives of the schemes of work of each enquiry and are also appear alongside the end points of learning in the MTPs which inform each investigation. In terms of historical techniques we ensure that our pupils are supported to examine and interpret contemporaneous primary sources of evidence right from the beginning of their studies in early years. We place a real emphasis on our pupils being able to distinguish between primary and secondary sources of information about the past and to understand the importance of critiquing these sources and question their validity and trustworthiness;

•   Continuity with the provision for History established in Year 3 towards KS3 and beyond
· Inclusive in terms of delivering the same curriculum to all of our pupils irrespective of specific learning needs or disabilities and differentiating where necessary through, for example, in class support, providing different learning environments, alternative learning activities and assessment outcomes.
Curriculum planning and organisation:
Provision in History has been carefully designed to ensure both continuity with prior learning and progression Year 3 – Year 6 in:

· Substantive knowledge – what our pupils will know by the end of each enquiry;

· Disciplinary knowledge – the subject skills and techniques our pupils will master and apply in order to understand the significance of what they know;

· Conceptual understanding – increasing awareness and application of second order and substantive subject concepts;

· The acquisition of subject specialist vocabulary and technical terms in order to communicate their understanding effectively.
This continuity, sequencing and progression in History provision is detailed in the following planning documentation:

· Long term plan/curriculum plan – which provides an overview of provision Year 3 – Year 6 and how what we teach delivers the scope and ambition of the national curriculum for History (see appendix 2)
· Medium Term Plans – which detail what the pupils will know at the end of each enquiry, the disciplinary skills and techniques they will master and apply to understand the significance of what they have learned; links to prior learning and the end points of learning against which they will be assessed for both ‘making good progress’ and ‘working at greater depth’. (see medium term plans)
· Schemes of work – which provide all of the background subject knowledge for each enquiry, guidance as to how learning might be structured into ‘bite size’ steps, suggestions for interactive learning activities and recommendations for formative and ongoing assessment 
· Learning/knowledge organisers – used collaboratively by both teachers and pupils during the course of each enquiry to support knowledge building, conceptual understanding and the acquisition of increasingly specialised subject vocabulary and technical terms.

· Lesson plans – which identify the key objectives, outcomes and learning activities of each teaching session in History (see showbie)
Through this careful planning and organisation our pupils’ knowledge and understanding of History develops and progressive because:

•
There is increasing breadth and scale of study through the curriculum moving progressively from personal experiences to local, national and global perspectives informed by the guidance of the national curriculum;

•
The curriculum becomes progressively more complex developing from discrete facts and bodies of information to conceptual awareness and generalised knowledge about more abstract ideas;

•
The mastery and application of historical techniques and skills occurs in more precise and complex contexts;

•
The focus of what pupils learn becomes gradually more nuanced and focused to ensure that they not only know more but can do more as young historians and consequently appreciate the ways in which that knowledge is constructed.
Implementation- learning through enquiry as young historians:
· We adopt a constructivist paradigm of learning (knowledge is subjective) and teaching in History which enables our pupils to learn as young historians and to understand the kind of questions that historians ask of the world.
· Through our enquiries, our children not only build substantive knowledge and understanding but becoming increasingly adept at disciplinary thinking, conceptual understanding and the use of specialized vocabulary and technical terms. 
· We structure learning in history through big question led enquiries about relevant historical topics, places and themes.  Our curriculum is therefore ‘knowledge rich’ rather than content heavy as we recognise that if we attempt to teach historical topics, places, themes and issues in their entirety we restrict opportunity for deep thinking and restrict more challenging outcomes.

· We use a ‘big picture’ approach at the beginning of topics in order to immerse the children in the topic and give them an overview.

· We stress the important of  a history vocabulary, teaching the key words explicitly during the lesson.

· Our learning and teaching in history is interactive and practical allowing opportunities for pupils to work independently, in pairs, in groups of various sizes both inside and outside of the classroom.

· Wherever possible we provide our pupils with contemporaneous historical evidence including narratives, paintings, photographs, artefacts and data in the form of censuses and films to analyse and from which to form conclusions and make judgements.
· We try to link some of our history topics to our reading books such as Goodnight Mr Tom and She-wolf and Viking Boy, along with Stone Age books in Year 3.
· We provide varied ways to record the outcomes of their work including the use of i-movies, annotated diagrams and different writing genres in order to embed learning and make it sticky. 

· The schemes of work for each historical enquiry highlight both the objectives and anticipated outcomes of the investigations.  They are also carefully structured through the use of ancillary questions to enable pupils to build on their knowledge and understanding in incremental steps of increasing complexity until they reach the point where they are able to answer the question posed at the beginning of the investigation.
Learning History outside of the classroom:
· Through our curriculum Year 3 – Year 6 provision is made for regular and high quality visits which we recognise as a core element of our pupils’ statutory entitlement in History. These visits provide opportunities to develop and consolidate skills and concepts introduced in the classroom and allow pupils to extend their understanding through investigating History in the ‘real world.’  This provision enables pupils to become observant, to develop the skills of recording, analysis and deduction and to comprehend the kind of questions that historians ask of the world. Critically it also builds their knowledge and understanding about how historians construct knowledge of the past. Learning History outdoors involving the testing and investigation of ideas and theories through practical exercises including observation, data collection, recording, presentation, interpretation and evaluation is therefore fundamental to the study of History and the development of young historians at our school. Consequently historical visits have been incorporated as a core element of historical learning in each phase of learning –  Lower Key Stage 2 and Upper Key Stage 2. This provision is important not only in terms of learning and teaching differentiation but also from the perspective of inclusion and cultural capital building.
·  We have a variety of trips to enhance our teaching of History and generate enthusiasm for the subject including The Imperial War Museum and London  in Year 6 and York in Year 5  and recognize the importance of the local area through our overnight trip to a Stone Age area in Year 3 and Furness Abbey in Year 5.We also hold immersive days such as our VE Day celebrations in Year 6 and our World War 1 commemorations (Whole School).  Our parent assemblies often feature history in order to embed learning.  We also work closely with the Archive Service to provide sources.

Impact- assessing standards against end points of learning:
· Each enquiry which forms our programme of learning and teaching in history sets clear objectives and outcomes for the pupil in terms of knowledge and understanding and skills acquisition. (Appendix 3).  These are the end points of learning i.e the criteria against which a pupil will be judged to be making progress
· The schemes of work also suggest a range of ways in which the teacher can assess whether a pupil has achieved these end points.
· We ensure when we assess pupils, evidence is drawn from a wide range of sources to inform the process, including interaction with pupils during discussions and related questioning, day to day observations, practical activities, the presentation and communication of fieldwork data and writing of conclusions.  

· We use quizzes regularly to determine knowledge remembered.  This low stakes quizzing is collated and recorded- and acted on by looking at the gaps.
· The outcomes of each enquiry serve to inform the teacher’s developing picture of the knowledge and understanding of each pupil and to plan future learning accordingly.

· We do not make summative judgments about individual pieces of work but rather use such outcomes to build an emerging picture of what he pupil knows, understands and can do.

· At the end of each year, we make a summative judgement about the achievement of each pupil against the subject learning goals for history in that year .  At this point teacher’s decide on the ‘best fit’ judgement as to whether the pupil has achieved and embedded the expected learning goals, exceeded expectations or is still working towards them.
Inclusion:
· History forms an integral and statutory element of a pupil’s entitlement to learning and at our school we ensure that all pupils can engage with historical learning and develop as young historians irrespective of their race, cultural background, gender, sexual orientation, religion or creed. Mutual respect and the fostering of empathy and community understanding at local, national and global scales lie at the heart of the study of History and at our school we model this in terms of the inclusive nature of the learning and teaching we provide.

· Ensuring differentiation and access to learning for all is a fundamental and core element of inclusion. As such we plan and resource our learning, in line with our whole school EAL policies,  to enable all pupils to make good and sustained progress in History by ensuring that the challenge of learning opportunities always accords with the ability of each pupil. Therefore in our differentiation planning we take due regard of factors such as classroom organisation, learning materials and the learning environment. We ensure inclusion through constructing enquiries which are graduated in ‘bite size’ steps allowing for the setting of personalised targets and a broad range of learning and teaching strategies including questioning and working with additional adults where appropriate. 

· Differentiating by learning environment is as crucial as differentiating by task, outcome; learning style or aptitude and this is recognised through the inclusion of regular opportunities for work outside of the classroom in our historical enquiries. In addition, we recognise that as well as having an inclusive curriculum and approaches to learning and teaching our assessment procedures must also be inclusive. To this end our formative assessment methods are holistic and wide ranging, valuing oracy and practical outcomes equally alongside more conventional written responses.

· In line with our school policy, we ensure inclusion through constructing enquiries which are graduated in ‘bite size’ steps allowing for the setting of personalised targets, a broad range of learning and teaching strategies including questioning, working with additional adults where appropriate and a holistic approach to assessing achievement.

Connecting History to other areas of the curriculum:
· In our planning we have made, where appropriate,  meaningful links with other subject areas of the national curriculum and these are detailed in the enquiry schemes of work. In particular careful consideration has been given to supporting the development of reading and writing across the curriculum in liaison with English and literacy colleagues. Making such links are important because they highlight to pupils the interconnectedness and interdependence of the world. However, we also recognise the importance of ensuring that the incorporation of cross-curricular links, particularly in relation to English and Mathematics, always add value to the building of historical knowledge and understanding. High levels of literacy and numeracy in History should always be matched by equally high levels of subject knowledge and understanding. 
Monitoring, evaluation and professional development:
· Monitoring activities undertaken by the subject lead for History are planned across the year and can include the following:

· staff meetings to analyse samples of pupils’ work in History to moderate standards to ensure consistency and to inform colleagues of subject developments at local and national levels;

· lesson observations to ensure that learning and teaching is appropriately engaging and challenging and that appropriate progress is being made by all pupils;

· the sampling of pupils’ work to ensure that expectations in terms of subject standards are being maintained through the curriculum;

· meetings and discussions with pupils from across year groups.

· An important outcome of this ongoing monitoring and evaluation will be the identification of professional development needs amongst colleagues. The subject lead will, in the context of whole school priorities seek to address these through engaging appropriate external and internal support.

· The subject lead uses the intelligence gained from monitoring and evaluation provision to update the three year History Subject Development Plan and inform the priorities for the annual Action Plan for History.
· The decisions are based on the professional knowledge and judgement that teachers possess about the progress of each pupil, developed over the previous three terms, which allows an informed and holistic judgement of attainment to be made.

· Achievement against the learning goals for history at the end of the year is used as the basis of reporting progress to parents.
· Supporting documentation:
· Long term plan for History;

· Medium Term Plans for each historical enquiry;

· Scheme of work for each historical enquiry;

· Learning Organiser for each historical enquiry;

· History Three Year Development Plan;

	Intent- whole school plan
	Year 3
	Year 4
	Year 5
	Year 6

	Autumn
	How did the lives of the Ancient Britons change during the Stone Age?
	How did the arrival of the Roman Empire change Britain?
	What was life like in Baghdad during the Golden Age of Islam?
Was Henry VIII a good monarch?
	Why did World War Two start?
Why was winning the Battle of Britain in 1940 so important?

	Spring
	Why did the Stone Age come to an end?  Bronze Age 

	Who were the Anglo-Saxons and how do we know what was important to them?
	Why did Elizabeth I’s salty sea dogs make Philip so angry?
	How have medical breakthroughs of the last 250 years affected life in Britain?

	Summer
	How do artefacts help us understand the lives of the people in the Iron Age?  
The story of the Trojan Horse- historical fact or myth?
	What did the Vikings want and how did Alfred help to stop them getting it?
Battle of Hastings and 1066
	What happened to the boy Tut behind the golden mask?
	Local History- How did the railways impact on the growth of Barrow in Furness?





	Year group and key question
	
	National Curriculum
	Skills progrression

	Year 3

How did the lives of ancient Britons change during the Stone Age?
	How do people often imagine the Stone age to be like?

Who left their footprints on the beach and what were they doing there?

What clues do archaeologists reconstruct how people might have lived in Stone Age Britain?

Why did Stone Age Britons spend most of their time in caves?

Why was the Red Lady of Paviland so important?

How were people living in Britain at the end of the Stone Age compared with the beginning?
	Pupils should be taught about:

· Changes in Britain from the Stone Age to the Iron Age
	Identifying

Recognising

Describing

Observing

Recalling

Comparing and contrasting

Sequencing

Categorising

Reasoning and interpreting

Synthesising

Understanding through explanation

Justifying

Developing conclusions

	What is the secret of the standing stones?

(Bronze Age)
	Why did the stone age come to an end about six thousand years ago?

Why was the Amesbury Archer so important?

Why do people use monuments?

Why did Bronze Age people build monuments

 at Merrivale?

Who was buried in the cist at Merrivale?
	· Changes in Britain from the Stone Age to the Iron Age
	Identifying

Recognising

Describing

Observing

Recalling

Comparing and contrasting

Sequencing

Categorising

Reasoning and interpreting

Synthesising

Understanding through explanation

Justifying

Developing Conclusions.

	The Iron Age
	The Iron Age overview
	· Changes in Britain from the Stone Age to the Iron Age
	

	The story of the Trojan Horse: historical fact, legend or classical myth?
	What exactly is the story of the Trojan Horse?
What evidence exists to authenticate the story of the Trojan Horse?

What other explanations could there be for the origin of the story of the Trojan Horse?
	· Ancient Greece – a study of Greek life and achievements and their influence on the western world
	Describe and explain 

Evaluate and critique begin to formulate conclusions

Reach a conclusion and make a judgment 
Justify their decision

Review and evaluate 



	Year 4

How did the arrival of the Romans change Britain?
	Why did Emperor Claudius invade Britain?

Why did the Romans almost lose control of Britain?  (War with Boudica)

Why was it so important to Claudia Aelius that her friend Lepidina Cerialis came and visited her?

Why were Claudia and Lepidina living in Vindolanda?

How do we know so much about the towns the Romans build in Britain?

Why did the Romans organise gladiatorial games?
	Pupils should be taught about:

· The Roman Empire and its impact on Britain
	Identifying

Recognising

Describing

Observing

Recalling

Comparing and contrasting

Sequencing

Categorising

Reasoning and interpreting

Synthesising

Understanding through explanation

Justifying

Developing conclusions

	Who were the Anglo-Saxons and how do we know what was important to them?

	Why did the Romans leave Britain?
Who were the Anglo-Saxons and why didn’t they choose to live in the towns the Romans left behind?
How did the lives of Anglo-Saxons change after Ethelbert met Augustine?
: How did converting to Christianity change the lives of people in Britain?
What does Sutton Hoo tell us about the Anglo-Saxon world?
	· Britain’s settlement by Anglo-Saxons and Scot
	Interpret

describe and explain

Empathise

Describe and explain

evaluate

Identify

reasoned judgments

Recognise

interpret

	What did the Vikings want in Britain and how did Alfred help to stop them getting it?
	What was the ‘terror’ that appeared in Britain on June 8th 793?

Why was the design of their longships so important to the Vikings?

What were the two treasures that most Viking Norseman wanted from Britain?

Viking horned helmets- historical fact or myth?

Why is Alfred the only King and Queen of England to have ‘the Great’ after their name?
	· The Viking and Anglo-saxon struggle for the Kingdom of England to the time of Edward the Confessor
	Identifying

Recognising

Describing

Observing

Recalling

Comparing and contrasting

Sequencing

Categorising

Reasoning and interpreting

Synthesising

Understanding through explanation

Justifying

Developing conclusions


	Year 5

What happened to the boy behind the golden mask?


	What were the ‘wonderful things’ that Howard discovered in 1922?

Who was Tutankhamun and what did the contents of his tomb reveal about the life of a pharaoh and the beliefs of the Ancient Egyptians?

Why did Tutankhamun’s life end so suddenly?
	· Pupils should be taught about the achievements of the earliest civilizations – an overview of where and when the first civilizations appeared and a depth study of one of the following: Ancient Sumer; The Indus Valley; Ancient Egypt; The Shang Dynasty of Ancient China.


	Describe 

explain 

identify 

make judgements 

justify their opinion 

Make a judgement 

justify their views;

make a reasoned 

Understand 

critiquing 

evaluating 

Present their hypothesis 



	Year 5

Was Henry VIII a great man or a monster?


	Where do the Tudors appear in the order of history?

What was the historical importance of the Battle of Bosworth?

How did Henry VIII come to have 6 wives?

What do portraits of Henry tell us about him?

What were the daily duties of Henry VIII?

Why did Henry cause the religious break with Rome?
	· Pupils should be taught about:

As study of an aspect or theme in British History that extends pupils’ chronological knowledge beyond 1066
	Describe 

explain 

identify 

make judgements 

justify their opinion 

Make a judgement 

justify their views;

make a reasoned 

Understand 

critiquing 

evaluating 

Present their hypothesis 



	Who were the salty sea dogs of the Elizabethan Era?
	Who was Elizabeth?

Was the Elizabethan Era a Golden Age?

Who were the Salty Sea dogs?
	· Pupils should be taught about:

As study of an aspect or theme in British History that extends pupils’ chronological knowledge beyond 1066
	Describe and explain 

Reach a judgement as 

Evaluate a range of;

Explain 

Consider the many Reach a conclusion

	Islamic Civilisation
	What did Abu Jafar al Mansur’s ‘city of peace’ look like?

Why was Baghdad in AD 900 called ‘the cross roads of the universe?’
What was the Bayt al-Hikma so important?

What can we learn about what the people of Baghdad knew of the world from the travels of Ibn Hawqal?

Which of Al-Jazari’s great inventions is vital to our everyday life?

Why was August 1st AD 937 a significant turning point in British history?


	· a non-European society that provides contrasts with British history – one study chosen from: early Islamic civilization, including a study of Baghdad c. AD 900; Mayan civilization c. AD 900; Benin (West Africa) c. AD 900-1300.
	Interpret making a judgement, justifying their views and evaluating the accuracy of their conclusions;

Explain 

Analyse 

Identify and describe reach a judgement to 

evaluate 

Describe
compare and contrast 


	Year group and key question
	
	National Curriculum
	Skills progrression

	Year 6

Why did the Second World War begin?


	What were the reasons the war started?

Who was involved?

What were the key events at the beginning of World War Two?


	· Pupils should be taught about:

As study of an aspect or theme in British History that extends pupils’ chronological knowledge beyond 1066
	Identify

Recognising

Describing

Observing

Recalling

Sequencing

Categorising

Reasoning and interpreting

Synthesising

Understanding through explanation

Justifying

Developing conclusions

Making substantial judgements

Evaluating

Critiquing

Empathising

Hypothesising

	Year 6

Why was winning the Battle of Britain in 1940 so important?
	How serious was the risk of invasion by Nazi Germany in June 1940?

What did Hitler need to achieve if an invasion was going to succeed?

Why did Britain win the Battle of Britain?
	· Pupils should be taught about:

As study of an aspect or theme in British History that extends pupils’ chronological knowledge beyond 1066
	Identify

Recognising

Describing

Observing

Recalling

Comparing and contrasting

Sequencing

Categorising

Reasoning and interpreting

Synthesising

Understanding through explanation

Justifying

Developing conclusions

Making substantial judgements

Evaluating

Critiquing

Empathising

Hypothesising

	Year 6
	How did the railways impact on the growth of Barrow in Furness?
	· a local history study
	Recalling

Comparing and contrasting

Sequencing

Categorising

Reasoning and interpreting

Synthesising

Understanding through explanation

Justifying

Developing conclusions

Making substantial judgements

Evaluating

Critiquing

Empathising

Hypothesising


	Year 6

 How have the medical breakthroughs of the last two hundred and fifty years affected the lives of people in Britain?

	What did families in Britain gain for the first time around 11,000 years ago?

Why was life expectancy in Britain still only forty years in 1840 – 10, 840 years later!? What did people believe about what caused plague and how they could avoid catching it? How did Edward’s discovery result in saving more lives than any discovery in history? How have the biggest medical milestones of the last 250 years changed life in Britain?


	Pupils should continue to develop a chronologically secure knowledge and understanding of British history establishing clear narratives across the periods they study. They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference, and significance. They should construct informed responses that involve thoughtful selection and organisation of relevant historical information. They should understand how our knowledge of the past is constructed from a range of sources. In planning to ensure the progression described above through teaching history, teachers should teach overview units
	Describe and explain

Compare and contrast

reach a judgement 

justify their views and opinions;

Evaluate 

reach a judgement

Describe

 explain and evaluate

 Identify, describe and sequence explain and justify 

reaching a judgement which justifies their opinion




	Outcome
	Exemplification

	Recognise
	Name and point out who or what something is e.g. a tree in the school grounds or a Queen being crowned in a painting.

	Identify
	Distinguish something or someone from others that may be similar e.g. oak trees from other trees in a wood or a castle from the buildings that surround it.

	Describe
	‘Say what you see’.  Give an account in words of something or someone e.g. an erupting volcano or some of the events leading up to the sinking of the Titanic. 

	Observe
	Identify and distinguish with a degree of analysis some things that may potentially be more noteworthy or important than others e.g. the number and size of Spanish galleons in a painting of the Armada compared with the ships of the English navy, or that some places along a coast are being eroded by the sea faster than others.

	Select
	Decide upon and choose that information considered most suitable or relevant to answer a question e.g. from a range of eight possibilities select three factors more likely than the others to have caused the Great Fire of London to spread so quickly or the three most significant factors causing annual flooding in Bangladesh.

	Categorise/Classify
	Arrange information into particular groups according to shared qualities or characteristics e.g. creating two sets of the potential advantages and disadvantages of building a new international airport in London or sorting photographs depicting the lives of different social classes in Victorian Britain into different collections.

	Sequence
	Place a set of related events or things that follow each other into an order e.g. the events leading up to William the Conqueror invading England or a timeline of devastating bushfires in Australia.

	Compare and contrast
	Find similarities and differences e.g. between the geography of the local area of the pupil’s school and that of the immediate environment surrounding a similar sized school in Borneo, or the ways of life of people living in the New Stone Age compared with how many lived in the Old Stone Age.

	Recall
	Remember and recount something learned or experienced e.g. recollect from visits the main reasons why Warwick Castle was built where it is or how a local river changes from its source to mouth.

	Reason/speculate
	Thinking and forming ideas about something without necessarily firm evidence yet to back it up – conjecture, supposition, guessing e.g. why Iron Age people in Britain built so many hill forts and compounds or why earthquakes are generally more hazardous to people around the world than volcanoes.

	Summarise
	Outline or sum up briefly the main points about something e.g. how Fair Trade works or the main factors leading up to all women over the age of 21 years old receiving the vote in 1928.



	Synthesise
	Bring together a range of ideas and facts from different sources to develop an argument or explanation for something e.g. the deforestation of tropical rain forests or why life expectancy in Britain remained less than 40 years until around 1800.

	Explain
	Demonstrate understanding and comprehension of how or why something is the way it is as a result of synthesising information (see above) e.g. why most of the great stone cities of the Maya were abandoned by AD 900 or why competing demands make managing Britain’s National Parks a challenge.

	Empathise
	The capacity to place oneself impartially in another’s position to better understand their motives, decisions and actions (even if they are not shared values) from their perspective e.g. the life of Native American Arctic whale hunters or why Elizabeth I encouraged privateers to attack, rob and sink foreign ships wherever they could be found.

	Informed conclusion
	A knowledgeable summing up of the main points or issues about something e.g. why there are increasing numbers of wind and solar farms to be seen in Britain or some of the benefits and disadvantages of the British Empire over time.

	Reasoned judgement
	A personal view or opinion about something supported by factual evidence e.g. an argument for banning all single use plastic or the dropping of atomic bombs on Japan in 1945.

	Justify
	Give reasons to show or prove what you feel to be right or reasonable e.g. which of the many medical advances of the 19th century was most significant and why or what should be done to reduce virtual water use by people in the UK.

	Apply
	The transfer of knowledge and/or skills learned in one context to a different context e.g. awareness that the process or river erosion by bank undercutting is the same as the erosion of coastal cliffs by waves and recognising that the causes of wars or invasions are much the same down the centuries.

	Evaluate
	Weigh up and judge the relative importance of something in relation to counter ideas and arguments e.g. the costs and benefits of planting 1.5 billion trees in Britain or consider which factor was most significant in the Roman invasion of Britain.

	Critique
	Review and examine something critically particularly to gain an awareness of its limitations as evidence e.g. how reliable is the Bayeux tapestry as a description of the events of the Norman conquest and why might the imagery on a website promoting a location as a holiday destination not be entirely reliable?

	Hypothesise
	Come up with an idea, question or theory that can be investigated to see whether it has any validity e.g. that in Ancient Egypt Tutankhamun was murdered or that ice sheets could be towed from Antarctica to reduce water shortages in southern Africa.



Year 3 History Learning Goal

By the end of Year 3 our children, working as young historians, will have demonstrated that they can use effectively the range of basic historical techniques, enquiry skills, contemporaneous evidence, fieldwork and appropriate subject vocabulary detailed in our schemes of work to:

•
Recognise how historical events are caused by other important past events and in turn have their own consequences;

•
Begin the construction of a simple timeline from the beginning of the Stone Age in Britain 

•
Describe and explain in basic terms some of the clues that help archaeologists reconstruct how people might have lived in the Stone Age;

•
Contrast the ways in which most people in Britain were living at the end of the Stone Age compared with the beginning and explain some of the differences they observe;

•
Explain why the discovery of the Amesbury Archer dating from the beginning of the Bronze Age in Britain was such an important archaeological find;

•
Identify, describe and compare and contrast the many different types of stone monuments created in Britain during the Bronze Age and reach a simple judgement about what their purpose might have been;

· Explain the significance of the story of the Trojan Horse in the history of Ancient Greece and evaluate the evidence available to reach a judgement as to whether the events might be fact, legend or myth;

Year 4 History Learning Goal

By the end of Year 4 our children, working as young historians, will have demonstrated that they can use effectively the range of appropriate historical techniques, enquiry skills, contemporaneous evidence, fieldwork and appropriate subject vocabulary detailed in our schemes of work to: 

•
Explain why the Romans invaded Britain;

•
Describe and explain why we know so much about the towns the Romans built in Britain;

•
Explain why the Romans in Britain organised gladiatorial games and why such events were not always popular with everyone;

•
Explain why Boudicca presented such a threat to the Romans that they almost lost control of Britain;

•
Explain who the Anglo Saxons were and why they chose to live in villages in the British countryside rather than in the towns that the Romans built;

•
Through evaluating the artefacts of the Sutton Hoo burial reach a judgement about what the different items tell us about life in Anglo Saxon Britain;  

•
Explain why Viking Norsemen invaded Britain and reach a judgement about why they were desperate to stay;

•
Explain why King Alfred is the only King or Queen of England to have ‘the Great’ after their name.

Year 5 History Learning Goal

By the end of Year 5 our children, working as young historians, will have demonstrated that they can use 

•            Describe and explain why England had a huge debt when Elizabeth 1 became queen in 1558;

· Reach a judgement as to why Spain was so powerful and wealthy compared with England in 1558; 

· Evaluate a range of sources to reach a judgement about why Elizabeth 1 encouraged seafarers to become privateers after she became queen;

· Explain why the actions of her privateers or ‘sea dogs’ made King Phillip of Spain so angry and empathise with the action he eventually took against England;

· Consider the many possible reasons why the English navy defeated the Spanish Armada and reach a conclusion as to which might be the most important.
· recall when the Tudors were, the key events and dates and sequence them.

·  recall  the key facts of the Tudors knowing some of the key dates and people involved.

·  give sensible reasons for and results of events and changes, describing, analysing and explaining the        results, justifying answers


·  evaluate 2+ interpretations e.g. of Henry VIII, comparing,  judging them and drawing conclusions from the interpretations, justifying my answers


· evaluate  a range of primary and secondary sources to find out about the past judging which  are the most reliable/useful and describe/explain what the tell us

Year 6 History Learning Goal

By the end of Year 6 our children, working as young historians, will have demonstrated that they can use effectively the range of appropriate and specialised historical techniques, enquiry skills, contemporaneous evidence, fieldwork and subject vocabulary detailed in our schemes of work to:

•
Construct more detailed oral and written historical narratives which describe and explain how and why particular events unfolded over time;

•
Explain why the Second World War began

•
Describe and explain how several aspects of national history are reflected in their own locality and evaluate and reach a judgement about their relative importance;

•
Empathise with circumstances in Britain after the fall of Dunkirk in 1940 during World War II and reach a judgement, through critiquing a range of evidence, as to why Britain won the Battle of Britain.
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